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DAY 1
Session 1
Time

Process and Activities

REGISTRATION
All participants to be given the Participant Booklet and Stationery
MATERIAL AND EQUIPMENT:
Kits, registration forms, sign in sheets
TRAINER NOTES
●
Make sure there is proper space and seating arrangements for
the participants.
●
During Tea and Coffee break the participants abide by time.
●
Trainer must identify proactive participants and assign them
tasks such as making sure all participants are in time for
sessions and participate
FORMAL OPENING
●
The trainer welcomes all the participants.
ICE-BREAKING ACTIVITY
●
The trainer introduces herself/himself and randomly divides
the participants into pairs. He/she instructs the participants
that in a given time of 3 minutes the pair must interact and
know some details about the other person. For example, where
a person is from, his education, work, family etc.
●
After 3 minutes the trainer asks both persons one by one, a
question or two about the other.
●
The questions must be short and relating to introductory
aspects. Eg: Where does Ms. X teach? How many years has Mr
Y taught? Where does Ms. Z belong to?
●
Trainer gives a brief Introduction . (Refer page 2)
Introduction includes:
- INDUS Project (Refer page 3 )
- SSA and Partnership between INDUS and SSA
(Ref page 4)
Trainer Lists the Objectives of the Training.(Refer page 8)
MATERIAL AND EQUIPMENT:
Chart paper/ Black board, chalk and pen
DROP BOX
●
To know the expectations of the participants and continuous
feedback during the training,the trainer places a box (of
cardboard or any other material)in class, distributes paper
chits for participants to write on and put in the box.
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Introduction
The Constitution of India provides for the right to Elementary
Education for all children. Universalization of Elementary
Education also exists as a mandate in centre and state policies.
Experience however shows that not all children go to school.
It is mostly children of educated parents who are certain to
go to school. Economic and to some extent cultural factor
prevent a large number of children from going to school and
their parents from seeing any long-term benefit in school
education.
The question arises, given this scenario how is universalization
of education to be a reality. For this the focus is required to
be on an all out group of school children. Within this group
working children are the most difficult to enrol. Even after
enrolment, retention of these children poses a major problem.
Evaluation studies have shown that after mainstreaming of
children from Transitional Education Centres (TECs) or bridge
centres to formal schools, a number of children leave school
or drop out. This module intends to address some of the issues
relating to linking working children with education.
One of the prime agents of change are teachers. However,
teachers do not necessarily receive training on certain key
issues such as how to help assimilate working children in formal
schools. This module looks at sensitizing formal school teachers
to the needs and requirements of working children. It also
informs on possible strategies of mainstreaming which could
be applied by teachers in order to facilitate better retention
in formal schools. The module also looks at motivation,
assimilation and feedback strategies that teachers can actively
use in classrooms.
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INDUS PROJECT
The INDUS Child Labour Project is a Project of the Government
of India (GOI), Ministry of Labour and the Ministry of Human
Resource Development (MHRD), Department of Elementary
Education and the United States Department of Labor (USDOL).
ILO is coordinating the project implementation. The project is
being implemented in five districts each in the states of Madhya
Pradesh, Maharashtra, Uttar Pradesh Tamil Nadu and Delhi.
The overall objective of the project is to contribute to the
prevention and elimination of hazardous child labour.
The immediate objectives are:
●

Identification of children working in
hazardous occupations in the target
districts, with the help of communities and
other partners;

●

Providing children withdrawn from work
with transitional and pre-vocational
education, and social support to prevent
relapse;

●

Providing adolescents withdrawn from work with
vocational training and alternatives for income
generation;

●

Increasing economic security of families who withdraw their
children from work by encouraging savings and development
of alternative livelihoods;

●

Working with the formal education system on strategies to
impress the enrolment and retention of working children in
school.

●

Monitoring and tracking of children released from work
to ensure that their situation has improved;
3

●

Creating public support and momentum against child labour
and in favour of educational opportunities in the districts.

●

Strengthening the capacity of national, state and district
institutions so they can function as ongoing support for
eliminating hazardous child labour;

●

Developing interest in other areas in adopting measures to
prevent, remove and provide alternatives for children
working in hazardous sectors.

Sarva Shiksha Abhiyan (SSA)
Sarva Shiksha Abhiyan is an initiative to universalize elementary
education in a mission mode. It is a response to the demand for
bringing about a qualitative improvement in basic education in
all the states of our country. SSA is an attempt to provide
human capabilities to all children through provision of community
owned quality education.

Objectives :
*

All children in schools, Education Guarantee Centres,
Alternate Schools or 'Back-to-School' camps by 2003

*

All children complete five years of primary schooling by
2007

*

All children complete eight years of elementary schooling
by 2010

*

Focus on elementary education of satisfactory quality
with emphasis on education for life

*

Bridge all gender and social category gaps at primary
stage by 2007 and at elementary education level by 2010

*

4

Universal retention by 2010

The primary aim of SSA is to provide useful and relevant
elementary education to all children in the age group of 6 to 14
years by 2010 in addition to bridging social, regional and gender
gaps with the active participation of the community in the
management of schools.
Useful and relevant education signifies a quest for a system
of imparting knowledge that is not alienating and draws
on community solidarity. Its aim is to allow children
to learn about and master their natural environment
in a manner that facilitates the fullest harnessing
of their human potential both spiritually and
materially.
This quest must also be a process of value-based
learning that gives children an opportunity to
work for each other's well being instead of
engaging in mere selfish pursuits. SSA has adopted
'zero rejection' policy for children with special
needs so that no child is left out of the education
system. Under the programme, various provisions are made
in the mode of school grant, teacher grant, upgrading
infrastructure in schools, distribution of text books, training
for community, in -service teacher trainings etc.. to attain the
goal of Universalization of Elementary Education (UEE).
In practice, however, many children do not go to school. There
are some who enrol in schools, but drop out after a short period
of time to work as child labour in various hazardous situations
to sustain their families. Initiatives have been taken from time
to time for providing them bridge school education and
mainstreaming them in regular schools, with varying results.. As
a consequence, the goal of bringing all children to school for
which the deadline was 2003 and ensuring that they complete
5

five years of primary schooling by 2007 and eight years of
elementary schooling by 2010 seems a somewhat distant dream.

Partnership between INDUS and SSA
The INDUS Project is working with the SSA, to support
strategies in the formal education system with a special focus
on working children. At the district level, specific activities
have been identified which are aimed at ensuring that
children in difficult circumstances particularly,
working children, are enrolled and retained in
school. Some such activities are:
■

At the district level in the project states,

SSA has identified education coordinators to
coordinate the activities taken up under the
Public Education Component of the INDUS
Project for the education of children in formal
schools.
■

The INDUS Project identified children not

linked to the SSA interventions in their district; and
worked along with the SSA functionaries, to bring these
children under the purview of SSA.
■

Children in the age group 9-13, after receiving education
at the TECs/bridge schools run by the INDUS, are
mainstreamed into regular schools designated as ' Lead ‘
schools by the SSA .

■

Additional activities identified by SSA, have been initiated
in Lead Schools to strengthen enrolment and retention of
all children in Lead schools. These include a number of
child friendly elements and other inputs including providing
work experience at the Upper Primary level. The ‘Lead’
schools also run as activity centres in the evenings.
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■

Extension of Early Childhood Care and Education (ECCE)
centre in the catchment area of the 'Lead schools' to ensure
that the transition of pre school children into the elementary
education system in the project area.

■

As part of SSA's regular training programmes for teachers
and VECs, initiatives are being taken to sensitize teachers
and VECs to problems of working children.

■

Mainstreaming child labour concerns into the planning of
the District Elementary Education Plans (DEEP) and annual
work plans and budget of SSA.

■

Community based monitoring system to strengthen the
existing monitoring system in project areas.

Universalization of Elementary Education is an essential
goal of SSA. By making a sustained effort towards retaining
all children, including those that have been mainstreamed,
teachers are fulfilling the SSA objective. It is only by
their committed effort that the goal of universalization
of elementary education can become a reality.

7

Objectives of the Training Programme
-

To strengthen awareness among teachers about child
labour and its implications for education of working
children.

-

To sensitize teachers about problems of mainstreaming
and subsequent causes for drop out of working
children.

-

To inform teachers about their role towards these
children and help find solutions to classroom problems
faced by them.

-

To explore possible strategies that teachers may
incorporate and conduct as part of classroom
processes.

8

Session II :Interactive Activity : Situations
Time

Process and Activities
INSTRUCTION
Distribute the copy of Interactive Activity Sheet to each
participant.(Refer page 10, 11)
●
Read out the instructions on the activity sheet explaining them to
the participants.
●
After all the participants have marked their answers the trainer
takes the sheet and discusses each situation asking the participants
what they marked and why.
●
After discussion, the trainer provides the solutions and informs
the participants about Definition and Magnitude of Child
Labour.(Refer page12)
●

MATERIAL AND EQUIPMENT:
Chart paper/ Black board, chalk and pen
TRAINER NOTES
●
The solutions to the Activity sheet: Situations numbered 1,7,8 are
examples of Acceptable work and are not child labour. All the other
situations are forms of ‘Not Acceptable’ work and are examples
of Child Labour.
Time

Process and Activities
CAUSES AND CONSEQUENCES
●
The trainer divides the participants into 4 groups. Each group is
then given a case study to analyse.
●
Each group must discuss the questions at the end of the case study.
●
The trainer takes each group and discusses the outcome of their
case study and writes on the board the cause and consequence of
it.
MATERIAL AND EQUIPMENT:
Chart paper/ Black board, chalk and pen
TRAINER NOTES
●
Using the material on 'Causes of Child Labour' and 'Consequences
of Child Labour'(ref page 16, 17) the trainer must:
●
For Case study 1, discuss the cause “Quality of teaching leading
to high rate of drop outs” and consequently “ Future generations
caught in the trap of child labour”
●
For Case study 2,discuss causes “Parental Apathy” and “Children
Themselves” and consequences of employer's profit and child
health.
●
For Case study 3, discuss reason why community accepts child
labour and consequences for future generations.
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Instructions: Kindly read each of the cases below
and mark A- Acceptable Work or NA- Non
Acceptable work and C- cannot say.
1. Meena is 13 years of age; she cleans her house, washes dishes
each night and washes her clothes everyday. She gets Rs
50 as pocket money every month if all her chores are
completed.
2.

Arun works in the field for 12 hours a day

six days a week throughout the winter/spring
harvest period, and is paid a piece rate which
on average adds up to Rs 120 per week.
3. Chote Lal from Jharkhand works in the
carpet loom at Mirzapur (U.P.) for 14 hours each
day. He sleeps at night on the floor in the workshop
and is fed two small meals a day, but is not paid
because he is a bonded labourer working to pay off
debts his family cannot afford to repay.
4. Abhinandan, a 12 year old boy works along with his father
at a brick kiln in Kanpur (U.P). His father is paid Rs 130
per week, which includes Abhinandan's wages. Also,
Abhinandan works overtime and is paid Rs 10-15 for
every1000 bricks he loads onto trucks.
5.

Shaukat Ali, a 16-year-old boy works at a dhaba after
school for 5-6 hours a night, seven days a week and is paid
a minimum wage of Rs 150 per month. Usually he gets off
work at 11, but sometimes works until midnight and then at
closing time cleans the tables and chairs for an additional
hour.
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6.

Bano, a 9-year-old girl from a poor family in the countryside
is sent to live with her well off relatives about 100
kilometres from her home, where she is responsible for
cooking three meals every day, cleaning floors, carrying
water, washing dishes, washing clothes and taking care
of the family's 2-year-old son in the evenings.
She is provided a room and board, but no
additional pay.

7.

14-year-old Shama, helps serve customers
and make tea at her family's tea shop after
school and on weekends for no pay.

8.

Ganesh a 15-year-old boy hopes to be a
doctor some day and volunteers to work fulltime at a hospital over the summer, for no
pay.

9.

Subhash Balu from Agra, a 13-year-old is the eldest
among his siblings. He has no father, and works 15 hours
a day stitching shoes and gets Rs 40 per day.

10. Dinkar from Satara (Maharashatra), agrees to leave his
home to live and work on in Sivakasi fireworks factory
after a trader promises him a bicycle and Rs150 a week to
help support his family. Once he arrives, he works with no
pay and is beaten if he does not continue to work.

11

Child Labour- Definition
and Magnitude
According to the International Labour Organization. “Child
Labour includes children permanently leading adult lives, working
long hours for low wages, under conditions damaging to their
health and mental development, sometimes separated from
their families, frequently deprived of meaningful
educational and training opportunities that could
open up a better future for them .”
In 2000, the ILO estimated 352 million working
children in the world in the age group 5 to 17,
including 211 million in the age group 5 to 14.
At 127.3 million. Asia- Pacific had the largest
number of child workers in the 5 to 14 category.
The ILO Global Report 2006, on child labour
estimates that there are 317 million economically
active children aged 5-17 in 2004 of whom 219 million
can be regarded as child labourers. The corresponding
figure for 5-14 year olds is 191 million economically active
children and 166 child labourers.
As per the Government of India Child Labour (Prohibition and
Regulation) Act of 1986, employment of children below 14 years
of age, in hazardous occupations and processes listed in the
schedule to the Act, is prohibited. According to the Census of
India, 2001 the number of working children stands at 12.6 million.
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CASE STUDIES
Case Study1: A Teacher’s Story
In the Government Primary School, Adanur Village, Madhya
Pradesh, Miss Shanti is the teacher for class III. Miss
Shanti went on a door-to-door survey to invite parents to
send their children to school. She also visited Sukanya's
house, a girl who had dropped out two months ago. Sukanya
is now back to grazing the landlord's cattle.
Talking to Sukanya's mother Miss Shanti tried to convince
her to send Sukanya back to school. Sukanya's mother
replied “Teacher, please tell me what Sukanya will learn at
school? She cannot even write alphabets. When I send
Sukanya for cattle grazing, I can explain to you what she
will learn at the end of one month and how much money she
will earn. But in your school after 3 months I do not know
what she has learnt and what she will earn?” Miss Shanti
then came back to the school.

Discuss:
●

Why did Sukanya drop out?

●

Do you agree with Sukanya's mother?

●

What can be a consequence of Sukanya not going to
school?

13

Case Study 2
Mr Swaminathan's Story
Mr Swaminathan teaches Mathematics at a Government High
School in Kancheepuram district,Tamil Nadu. One day on his
way to school, he noticed his student Ramesh from a nearby
village repairing a scooter in the auto mechanic's garage.
Ramesh had not been coming to his class for one month. On
being asked by Mr Swaminathan, Ramesh replied “Sir,I lost
my father recently and the kind motor mechanic who was my
father's friend told mother that I could work in his garage
to support my family.” On hearing this, Mr Swaminathan
asked Ramesh if he would like to study or work here. Ramesh
said “I would like to study sir, but I have to help my mother.”
A few days later Mr Swaminathan, went to the auto garage
and spoke to the mechanic asking him to help Ramesh. The
mechanic instead of helping, told Mr Swaminathan that he
had paid Ramesh's wages in advance to his mother and that
under no circumstances would he let him go.

Discussion on Story:
●

Do you think the motor mechnic was really helping his
friend's family by employing Ramesh?

●

If Ramesh's mother was educated, do you think she would
have sent Ramesh to work?

●

Will the family's income improve substantially at the
expense of Ramesh's education and health?
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Case Study 3
The story of a Village
Once not long ago, in a small village of Madhya Pradesh, 12
year old Sarita was sent by her parents to work in a biscuit
factory in a nearby town. The factory owner belonged to
Sarita's village and her parents owed him some money. He
was a clever man who used to hire children from his village.
14-year-old Mahesh had been working in the biscuit factory
since he was 9. As time passed more and more children from
the village were employed in the factory and other workshops.
The children used to work all day and sleep on gunny sacks
at night. Even though so many children of the village worked,
the village was not prosperous. The children used to fall
sick all the time. The gram sabha did little to improve the
situation. In fact, in the sarpanch's own farm. 10 year old
Arjun was employed.

Discuss:
●

What do you think about the village community's attitude
regarding their children?

●

Is the factory owner helping his own village by employing
children rather than parents?

●

Do you think the sarpanch/gram sabha could have taken
steps to provide support to the parents?

15

Causes of Child Labour
●

Quality of teaching in schools leading to high
rates of drop outs

-

dull and boring education.

-

non-inclusive classroom processes.
- Parents' disenchantment towards education: fearing that
employment is not guaranteed after education, parents
do not see any advantage in spending money on a
child's education.
-

Lack of access to school in certain areas
especially urban slums.
●

Parental Apathy

-

Illiteracy of parents, leading to ignorance

about the harmful consequences of child labour.
-

Tradition of making children learn the family

skill. In some industries parents feel tradition bound
to induct their children into the family occupations
at an early age.
●

Poverty

-

Lack of adequate resources and finances leaves parents with
little inclination to send their children to school.

-

Girls are the worst sufferers.

-

Infirmity, physical or mental disability or death of parents.

●

Community Accepts Child Labour

-

It is often believed that poor children need to work in
order to gain skills required for employment in their
adulthood.

-

Social and mental attitude and lack of sensitivity towards
child labour.
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-

Tradition of tolerating children not going to school and
working on the pretext of learning family skill.

Child labour Consequences
-

The child and future generations are caught in a trap of
illiteracy and poverty of which they can come out only
through education.

-

Child labour is hired by the employer to enable him/her to
get higher profit. One of the main reasons is that the Minimum
Wage Act does not apply to children. Thus the employer of
children invests less and gets more at the expense of their
childhood.

-

Working children pay a heavy price in terms of their health.
Their mental and physical health degenerates as a result of
hazardous working conditions.

-

Ill health is perpetuated by child labour. Children working
results in a generation of citizens with deformity and early
morbidity.

-

Lack of education is a denial of the rights of the child and
forecloses life options for the children.

17

Session III : Process and Activities
Time

NIHARIKA's STORY
·

The trainer reads or asks one of the participants to read the
story aloud and discusses with the group the questions listed
below the story. (Ref page 19)

WHY INVEST IN EDUCATION?
·

After discussing the case of Niharika, the trainer asks the
participants to list the benefits of Education. (Ref page 20)

MATERIAL AND EQUIPMENT:
Chart paper/ Black board, chalk and pen
TRAINER NOTES
·

The trainer must see to it that the entire group of participants
actively participate in the discussion.

·

For the purpose of a discussion on Why Invest in Education?
The trainer must use the material given.

Time

Process and Activities
REKHA's STORY
·

The trainer reads the story aloud and discusses with the group
the questions listed below the story. (Ref page 23)

MAINSTREAMING AND ITS PROBLEMS
·

The trainer divides the class into four groups.

·

She/he then makes 4 chits and on each chit writes the name
of a problem in mainstreaming.

·

After distributing one chit to each group, the trainer asks
them to build on the problem citing their own experiences.

MATERIAL AND EQUIPMENT:
Chart paper/ Black board, chalk and pen, Sheets of paper
TRAINER NOTES
·

18

Using the material on Mainstreaming and its Problems (Ref
page 24) the trainer conducts the above activity.

CASE STUDY
Niharika's Story
“I would like to be a doctor…Can you help a person like me?”
The words emerged from the depths of 17 year old Niharika.
A young girl with eyes that reflect the painful reality of her
past, look out a bit hesitatingly. At the SC Girls Social
Welfare Hostel at Suryapet, she is introduced as the
brightest of her fellow girls, the 'monitor' of her class. With
a 76% average in class X, she holds the high distinction of
being one of the most successful students mainstreamed from
bridge camps.
Niharika dropped out at the age of 12, after class VI and
was sent by her parents to work as a domestic help in
Hyderabad. Her remuneration included Rs 600 per month
and a spate of beatings as and when the employer felt it
'necessary'. With a father who deserted the family (1 brother
and 2 sisters) leaving the mother who was a staff nurse to
look after the children, it is not surprising that Niharika
was sent to work. Soon after this, Niharika's mother left the
children with her aunt and went away. Niharika ran away
from her employers place and went to her aunt's house. There
she was asked to go back to work but before she could be
forced to do so she was rescued along with her younger sister
and sent to a transitional education bridge school.
After being mainstreamed into the Government School for
Girls at Suryapet, Niharika finally feels that she has the
ability to be something and work towards her goal to be a
doctor.

Discussion based on story:
●

What are your views about Niharika?

●

Do you think Niharika can become a doctor? if so, how?

●

As a teacher what can your contribution to such children
be?
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Why Invest In Education?
Education leads to improvement in life condition
Through education one builds the capabilities and skills to
improve one's present condition in life. It leads to upliftment
of every kind-economic, social and cultural. For example, when
Ramana a shepherd who joined Mothey Boys camp and
started his education, returned for holidays to his
village, he found a change in the attitude of his
friends and parents and village elders towards him.
Knowing that people were proud of him for being
in school and doing well, he felt his confidence
increase and after school wanted to be a doctor.
Education provided him the opportunity to
realize such goals.

Education prevents people from being
cheated and exploited.
Education enables people to gain better control on
their lives. They also develop better negotiating skills
and have the confidence to speak out and make their
opinions heard. At a community level, it provides the skills
with which people can protect their rights: to education; a better
future; to land; to health care; to participation in public life, to
survival, to access decent livelihoods and to a better existence..

Education gives people an escape route from poverty
and enables options.
The undereducated are more likely to be unemployed or engaged
in poorly paid work. To gain employment and a decent standard
of living it is essential that one has a base of good and relevant
education which will sustain one through life, help access good
jobs and enable a change of jobs where necessary. For example,
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a person who wants to be a delivery boy needs elementary
education at a minimum level to be able to read, write, identify
routes and be able to communicate with customers (courier
service). Education gives people the chance to support themselves
and their families.

Education saves lives
Every year, almost 12 million children under the age of five die
from infectious diseases directly associated with poverty.
Educated mothers have better access to information about health
and nutrition and are more likely to take a sick child for
treatment at an early stage as compared to women who cannot
read or write. For example, researches show that children of
literate mothers are more likely to survive.

Education up to the elementary level necessary
As the world is progressing rapidly, the essential requirements
for survival have risen. To be a part of this change one needs to
acquire the basic competencies at every stage. What was earlier
a sufficient condition is now a necessary measure. Elementary
education is the minimum that each child must acquire.
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CASE STUDY
Rekha's Story
Rekha, a 14-year-old girl worked a factory in Aligarh making
hand made locks. She has four brothers and sisters and no
mother. Being the second eldest in her family she was sent to
work with her brother at the age of 9. After her mother's
death and elder sister’s marriage, she was solely responsible
for looking after her brother and sisters and doing all the
household work. Her father works as a daily wage labourer.
As soon as Rekha turned 9, she was sent to work at the
factory. As part of a rescue campaign, at the age of 12 Rekha
was sent to a transitional education centre / bridge school.
After a year, she was mainstreamed into the government
school for girls at Aligarh joining class 4.
After one month of joining school Rekha dropped out and
went back home refusing to go back to school. The transitional
education teacher who was assigned to facilitate
mainstreaming found out the reasons for her action. On
speaking to the school teachers who taught Rekha, she found
the teachers complaining about Rekha's short attention span
and lack of discipline. They found Rekha to be very outspoken,
not wearing proper uniform and as a result unfit for formal
education.
In a conversation with Rekha's father asking him the reason
for his daughter's drop out he said. “The teachers spoke to
me and said that Rekha is very naughty, does not listen and
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will not benefit anything herself and disturbs other children.”
He said he was a poor man and could not afford a uniform and
other things the teachers asked him to get. Listening to the
teacher he finds it more suitable if Rekha works.

Discussion on Story:
●

As teachers, is Rekha's story familiar? Do you know of
other cases with similar reasons for dropping out?

●

Why do you think Rekha dropped out? Do you think it
was a wise decision on her part?

●

What could she have done instead to adjust better to
formal school?
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Mainstreaming and its Problems
It is indisputable that education is necessary for one and all.
Even so, there are many children in India who are unfortunate
and do not have access to the many benefits that education has
to offer. A large number of these children are working children.
To bring these children to school various initiatives have been
taken, including by the INDUS Project. Under the INDUS
Project these children are withdrawn from work and
brought to Transitional Education Centers (TECs).
The goal of a TEC is to provide children in the age
group 9-13 years, bridge school education and
pre-vocational education and support services,
with the objective of mainstreaming these
children into formal schools. Children above the
age of 14 years are provided vocational training
if they do not wish to continue with formal
education.
On reaching a regular school it is found that children
perform well with sustained support from the teachers
from TECs. A number of these children still drop out.
The possible causes of this need to be understood:
●

Lack of specificity: the education system rarely takes into
account the specific needs and requirements of children
who have been mainstreamed into formal schools. While a
number of the mainstreamed children perform well in regular
schools, others may take a while to catch up with the average
class performance and may be lacking funds to procure
requirements like uniforms. Teachers in such cases may be
reprimanding such children for being weak in class and
singling them out on occasions such as morning assemblies
for not wearing uniforms.

●
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Lack of confidence and low self-esteem: child labourers
frequently work in environments that are dangerous,

exploitative and isolated. As a result of the ill-treatment
and abuse they suffer, many of them have problems
interacting and cooperating with others. They often lack
self confidence and experience low self-esteem. Realizing
this, teachers must take care as to not single out such
a child for minor errors and instead provide
encouragement.
●

Girls more likely to drop out: In many cases
girls are expected to maintain homes and
take care of siblings. They are more liable
to drop out. Teachers in such situations can
play an advisory role for the girl and her
parents and ensure that the emphasis on the
importance of the child’s education is
reinforced with the parents.

●

Making use of skills of children: Children who
have worked in difficult situations may possess qualities
and have experiences which are distinct from those of other
children in regular schools. These may include good leadership
qualities. Teachers should be equipped to recognize these
qualities and utilize them effectively.

●

Insufficient knowledge to access available resources:
Children coming from transitional education centres / bridge
school to formal schools may want to access vocational
training alternatives once they have completed formal
education. Information on these vocational training
programmes in the district is to be provided to such children.
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DAY 2

Session 1 : Establish importance of teachers and
their Attitude

Time

Process and Activities

C.H. SRINIVAS STORY
●

The trainer reads aloud the story and conducts the activity
given after it. (Ref page 27)

WHY TEACHERS?
●

●

The trainer prepares a note from the handout on Teachers
and Why Teachers? (Ref page 29)
He/she then links C.H. Srinivas's strategies with the importance of teachers as mentioned in the handout.

MATERIAL AND EQUIPMENT:
Chart paper/ Black board, chalk and pen
TRAINER NOTES
●

●
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To conduct the activity following the case study, the trainer
must adopt the steps listed.
The trainer must see to it that apart from the group presentation if any participant has any other suggestion he/she
must be given a chance to present it to the entire audience.

C.H. Shrinivas's Story
The Upper Primary School at Gunjaloor, District Nalgonda in
Andhra Pradesh is a school like many others. It has some of
the regular problems of infrastructure, teacher shortage,
child absenteeism, drop outs etc . Even so, it has in it
committed teachers like C.H. Srinivas who are
working with children to provide quality education
and along with it ensure their retention. His focus
and teaching priorities are very clear and he
understands the necessity of his importance as a
teacher in solving the problem of child labour. Below
is an excerpt from a letter by him to a visitor on
being questioned about his role as a teacher and
motivator to working children

To avoid dropouts:- “Here we have an important role. First
we are talking with the child and his parent to make them
aware. We completely changed our education methods so that
the child does not drop out. We are creating a pleasant
atmosphere for the child with cultural activities, games and
using T.L.M. The child should enjoy every activity and avoid
boredom and come to the school next day of his own interest.
In creating pleasant atmosphere the M.V.F. And C.R.P.F.
members also frequently come to school with new ideas and
activities like, ‘Utla Pandaga’, ‘Akshara Sankrathi’, ‘Bonala
Pandaga’, ‘Huggula competitions’ and some more activities. We
are encouraging them and conducting the activities. They are
frequently coming to our school and noting attendance and
discussing with us about absentees. We are planning together
to make the child to come to the school and discussing the
problems of the each and every child labour and dropout child.”
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Activity following
the above Case Study
Time Duration: 30 min
Purpose: To identify strategies for retention from the narrative
with their possible uses.

Method:
■

Divide the participants into four groups.

■

Instruct the participants in each group to highlight the
key words in the excerpt, which they think are the
activities/strategies for retention used by C.H. Srinivas.

■

After highlighting, the group members must discuss amongst
themselves the 'key' activities that they think make a
difference and can improve retention.

■

Each group must then list the activities and the plan of
action that they will undertake in their own classrooms or
schools.

■

One by one each group must present their activities and
plan of action in front of the house.

■

In case any participant thinks of something apart from
what her/his group has presented he/she must be encouraged
to come and present it to the house.

Teachers
Below we address three essential questions:
●

Why are teachers important in combating Child Labour?

●

In reference to working children, what must their roles be
in the classroom, schools and the community?

●
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By what strategies can they address these roles?

Why Teachers?
●

Teachers hold one of the most important roles in combating
child labour. They have direct contact with children which
allows them to influence a child's attitude towards
education and guide their future.

●

Teachers can monitor school enrolment, attendance
and drop out rates.

●

Interacting with children with a warm
attitude, teachers often have knowledge
about the daily lives of their own students,
their families and the community at large.
For example a teacher may know when
activities such as harvesting affect
attendance. In such cases, the child missing
attendance may be given remedial or extra
classes for the time he/she was unable to
attend.

●

Teachers can also meet the parents and discuss
with them an amicable solution such as certain hours
being spared so that the child attends at least some hours
of school.

●

Last but not the least, a teacher's self-interest lies with
that of the interest of the child. Schools run only as long
as there are children attending them. With the mushrooming
of private schools, increasing number of children who can
afford them are going to these private schools. Children
who cannot are then coming to government schools. The
retention of these students is a must and teachers must
look into this aspect to serve their own self-interest.
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Session 2 : Building capacity for innovation through better understanding
of working children and their needs.

Time

Process and Activities

OUR GOVERNMENT!
●

●

●

●

●

To conduct the activity the trainer must prepare notes from
the handout. (Ref page 31)
The trainer must make the purpose and procedure clear to all
the participants.
She/he then chooses a few amongst the participants and gives
them portfolios to enact.
Example, a roll call in charge must list the absentees and give
to the external affairs in charge who must collect information
on reason for their absence. All this must be reported to the
Prime Minister.
Similarly, the participants themselves must define other roles
and duties according to the portfolios.

MATERIAL AND EQUIPMENT:
Chart paper/ Black board, chalk and pen, Sheets of paper
TRAINER NOTES
●
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Role Of Teachers- 1,2,3 (Ref page 32) must be linked with
the above activity and discussed in house after the activity
is over.

Assimilation Activity
Our Government!
Time duration: 40 minutes
Purpose: Fostering cooperation and coordination in the class.
Identifying students who can help the teacher in tracking
absenteeism.
Method:
The teacher forms a 'cabinet' in her/his class, assigning

●

roles and responsibilities to various students.
The teacher herself assumes the role of a President and

●

appoints a Prime Minister and ministers and assigns them
their portfolios.
Possible Portfolios:

●

-

Roll call in charge

-

External Affairs in charge

-

Cleanliness in charge

-

Homework completion in charge

-

Extra help needed in charge

Notes for Teachers
●

After morning assembly or some other designated time
during the day the teacher calls for a regular meeting
and discusses the issues assigned to the ministers.
Solutions must be found out for each day for routine
matters.

●

For major issues or a problem relating to absenteeism
not solvable at the school level, the teachers must speak
to the parents and refer it to the Village Education
Committee (VEC) meeting for seeking solution from
others in the community.

●

The teacher must take special care not to assign the
role of cleanliness in charge to a mainstreamed working
child or a girl child.
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Role of Teachers
1. Being sensitive to difficulties faced by working
children in a class
-A teacher must make a special note of students who are
persistently absent or late or too tired to study because
of work. In such cases, they may speak to the parents,
school authorities, any NGO or religious institute to seek
support and find a possible solution.
-Teachers must take the help of peer leaders to detect
and monitor absenteeism. Among the students of a class,
the teacher can spot natural leaders. They are children
who take interest in the problems of others and who other
children confide in. Teachers must encourage these 'leaders'
to try and help others and serve as a good role model.
-Teachers need to keep in mind that children mainstreamed
were earning money prior to their coming to school.
Teachers need to repeatedly highlight to these children
the long term monetary benefits of education; as against a
short term, going by children who are forced to work.

2. Innovations in Classroom Processes
-One of the most often cited causes of child labour and
children dropping out are 'dull & boring education'.
Teachers must recognize the fact that children who have
been mainstreamed are the hardest to retain in education.
The work environment from which they come is often
exploitative and monotonous. They are used to earning a
sum of money, however small. To engage them in schools
successfully, classroom processes need to be interesting
and innovative.
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-

It is the teacher’s prerogative to make things interesting,
to develop the urge to 'want to learn' in a student. Just as
an engine needs to be 'sparked' to life and then it runs by
its own mechanism, for a child this spark of 'motivation'
encouraging her/him to study can go a long way. For
most children, including those working after school
hours, knowing the practical implication of
what they are studying is a successful
interest generating method.

3. Contributing to building selfconfidence in the working child.
-

In some cases social values inhibit
schooling and encourage work. For
example, in many cases jobs like brick
making are viewed as an unclean and inferior
occupation. Young brick makers are socially
ostracized and face problems assimilating with
'other' classmates. Teachers should encourage children
to regard themselves as agents of change. They should be
motivated to participate in class room activities for this;
some assimilation strategies would be useful. (See
strategies)

-

Learning and teaching should be related to local living
conditions and aspects around the working children. This
helps not only working children but also others to
understand and interact with children who are working.

-

Incorporating awareness on child labour issues sensitizes
other children of the class to the issue and their tolerance
and acceptance of other not so privileged students who are
working, builds up.
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Session 3: Enabling teachers with strategies for assimilation and understanding of working children.
Time Process and Activities
REACHING OUT TEACHER FOR A DAY!
●

●

●

To conduct the activity the trainer must prepare notes from
the handout. (Ref page 35)
The trainer explains the purpose and procedure to all the
participants.
Teachers should be encouraged to give ideas on how they
will conduct the activity. For example, which rhymes and
stories they will use and how.

KNOW THY NEIGHBOUR
●

●

●

●

●
●

The trainer discusses the activity among teachers and how
they will conduct it in their classrooms. (Ref page 37)
The trainer then conducts a small 'KNOW THY ROLES'
activity with teachers.
The purpose of conducting the activity is:' Helping Teachers
find solutions in the case of mainstreamed working children.'
The trainer divides participants into 3 groups and make 3
chits writing the roles 6,7,8 on them. One member from
each group comes and picks up a chit.
The group discusses the role mentioned on their chit.
The remaining points which have not been discussed will be
pointed out by the trainer from his/her handout.

MATERIAL AND EQUIPMENT:
Chart paper/ Black board, chalk and pen, Sheets of paper
TRAINER NOTES
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·

Role Of Teachers- 4,5 (Ref page 36) must be linked with
the Reaching Out activity and discussed in house with the
activity.

·

Role of Teachers 6,7,8 (Ref page 37-39) must be linked
and discussed after Know Thy Neighbour Activity.

Reaching out....
Teacher for a day!
Time duration: 30 minutes
Purpose: bringing out the involvement of school children with
other non-school going children. This process aims to highlight
how children going to school can motivate and instill readiness in
other children in their neighborhood.

Method:
The teacher chooses some songs, rhymes and stories taught in
class and encourage students to learn them well in order to teach
them further. He /she must tell the students that they should
make smaller children in their neighbourhood assemble during
the evenings and become a teacher for them. This way children
who are not going to school spend at least a few moments knowing
about school and what is taught there.

Notes for Teacher
The next day the teacher must ask the children if they did
anything after going home asking, how the experience was
and what the other children in their neighborhood were
like. The teacher must highlight the importance of these
children being teachers to others who are not in school by
telling them that they should, by reciting their rhymes and
other activities, encourage others to come to school.
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Role of Teachers
4. Developing potential skills and talents in students
-

School education is not limited to just books. Teachers

must reinforce the view that school is important not only for
academic growth but for overall development. For this, the
teachers must identify and compile a list of student talents and
special interests. Then they should devote time to each student
in discussing his/her talent and potential skills she/he could
acquire. In such a manner teachers can develop potential skills
in children.
-

Organize and encourage these children to participate in

extra curricular activities such as debates, singing, dance
competitions, quiz etc. Also, initiating informal discussions on
issues of general interest such as sports, films and other activities
can help a student in understanding this complementary aspect
of education in school.
5. Projecting the 'right' image of a regular school. For
students coming from transitional education centres or other
bridge schools teachers need to explain the importance of
transiting to a mainstream school along with benefits of a
mainstream school.
They can do the above by taking an introductory class and some
follow up classes in explaining to students the place of a
mainstream and bridge school. For example, a bridge school is
akin to a hospital where people are taken care of till they become
healthy and able to resume their life, but a bridge school or a
hospital is not a place to be in permanently. Students need to
move to mainstream schools after attaining a certain level of
education at bridge schools and join other students to get the
education and skills required for them to proceed towards their
goals in life. This 'transitory' aspect of a bridge school needs
to be made clear.
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Assimilation Activity
Know Thy Neighbour
Time duration: 40 minutes
Purpose: assimilation through knowing about one's classmates.

Method:
●

Ask children to write the name of their village/
city on a slip of paper.

●

Each child must come to the teacher's desk
and submit the chit. Then the teachers must
shuffle all the chits in the box.

●

Ask each student to come up and pick up a
chit from the box and return to his/her
seat.

●

After all the students have returned to
their seats with a chit, the teacher writes
three or more questions on the blackboard
that the students must find answers to, about
the place mentioned on their chit
-

Name of any one child from that village studying
in the class.

-

How far is that village from their school?

-

How does she/he commute to school?

Notes for Teachers
●

Teachers must make note of the interaction amongst
classmates in the questions, note particularly how the
working children are giving answers to questions and are
approached by their classmates.

6. Actively engaging parents of a working child.
The teacher must inform the parents of the negative consequences
of child labour and at the same time convince them not to be led
by short-term gains. For instance some arguments that the
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teacher might offer:
-

Given the changing economic scenario of the country with
reforms, we are progressing fast towards an age of
specialization. This means that demand for skills is becoming
more particular or specialized. Work opportunities are
increasing but they require a higher 'base' level of
education.
Another example: In certain vocational
institutes to enrol for, say a course on carpentry,
the minimum qualification earlier was class 10,
now it may have moved up to 12th class.
-

Teachers wherever possible should discuss

with parents of working children, the possible
alternatives for their employment so as to ease
the financial pressure on the child. In some cases,
the teacher can actively help to seek employment
for parents. For example, the teacher can help the
parent get employ ment through a local NGO or religious
organization.
- Teachers must make parents aware of the resources and
various poverty alleviation and social welfare schemes
available to them at the district and the state level through
the various departments and institutions that deal in the
area. (See Annexure 2).
-

Mothers play a vital role in sending their children to school.
Teachers must target self help group in villages and convey
to them the benefits of education, thereby encouraging
them to send and retain their children in school.
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7.

Working with the community to combat child labour

-

Refuse the purchase or distribution of products made by
child labour.

-

Work as an effective pressure group.

-

Monitor and help the government combat child labour as
teachers are likely to be more aware of the issue than
others. They can raise the issue of a certain child or children
in child labour with the National Child Labour Project
(NCLP) Society. Either this, or the Project Director, NCLP
can be contacted.

-

Make the retention of working children in schools an
important agenda during the meeting of the Village Education
Committees (VECs), Parents/Mother/Teacher Association
meetings and Teachers Association meetings.

8.

Encouraging local participation

-

For the child's education expenses including school
stationery and other expenses, the teacher may look for
resources in nearby organizations or private donors, apart
from school resorces.

-

Teachers should encourage the religious groups operating
in their area to motivate children to join regular schools
by facilitating their admission and sponsoring their
education to enable retention.

-

In the case of a child working as well as attending school
the teacher can contact the employer and work out
alternatives. For instance, the employer may offer some
employment to the parents instead.
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Session 4: Motivation to carry on without giving up
Time Process and Activities
NOT GIVING UP
●
●

●

●

●

●

The trainer asks the participants to collect one pebble each.
The trainer then draws a line with a chalk and after 5 mtrs
makes a circle with the radius of one feet.
All the participants must come one by one behind the line and
try to throw their pebble such that it lands in the circle.
Initially everyone should try once, and after all participants
have tried, the trainer may give them one more chance.
Just as every person wants to achieve the target of getting his
pebble in the circle, a teacher should make constant efforts in
retaining children in school.
It is difficult to put the pebble in the circle one attempt. It is
equally difficult to achieve something at the first attempt,
nevertheless teachers must not give up.

NETWORKING AMONG TEACHERS
●

Using handout, trainer talks to the group about the existing
resources and support they can avail of. (Ref page- 42)

FEEDBACK &ACTION PLANNING SHEET
●

●

The trainer instructs everyone to fill the Feedback Sheet given
in his or her booklet and hand it over to the trainer.
The trainer explains what is to be done on the Action Planning
Sheet. (Ref page-44)

MATERIAL AND EQUIPMENT:
Chalk, open space, pebbles
TRAINER NOTES
●

●

●
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Using the handout on Not Giving Up(Ref page- 41) the trainer
must link the above-narrated activity on Not Giving Up
He/she should then discuss the examples of Lincoln and Gandhi
as mentioned
For the Action Planning Sheet the trainer must entertain queries
and make it very clear as to what is to be done when teachers
go back after the training.

Not giving up
"The probability that we may fall in the struggle ought not
to deter us from the support of a cause we believe to be
just; it shall not deter me."
-The Collected Works of Abraham Lincoln

Ups and downs are a part of life. As teachers trying to help
working children, one often feels easily discouraged by situations
around us. Some of the discouraging factors at work could be:
■

Passive or negative attitude of superiors.

■

Poor responses of parents.

■

Community as a passive observer to the issue of child labour.

■

Lack of response from government functionaries regarding
various welfare schemes.

■

Personal pressures of home and family.

Even though life is full of discouraging situations, they can be
overcome with the strength of conviction and belief in oneself.
There have been innumerable instances of persons who made a
difference to their surroundings just on the basis of their inner
strength and conviction. Two prominent examples are those of
Abraham Lincoln and Mahatma Gandhi.

Abraham Lincoln
Abraham Lincoln is remembered for his character as a man
of humble origins whose determination and perseverance
led him to the nation's highest office. He played a vital
role as the leader in preserving the unity of the states in
America during the Civil War and beginning the process
that led to the end of slavery in the United States of
America.
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Mahatma Gandhi
A man with average abilities, a mediocre student, shy and
nervous, Mohandas Karamchand Gandhi could not muster
courage to speak in public. His first attempt at legal
practice failed miserably . Yet this very man could mobilize
the masses and defeat the mighty British empire. This was
possible only because of his strength of conviction which
lay in truth. A man with exceptional sincerity, honesty and
truthfulness, for him understanding meant action.
He did not flinch from taking risks and did not mind
confessing mistakes. No opposition, scorn or ridicule could
affect him.
"Common looking people are the best in the world: that is the
reason the Lord makes so many of them." Abraham Lincoln

Networking among Teachers
Introduce the subject of child labour and sensitize colleagues
during a teachers meeting (organize a meeting with teachers in
neighboring schools if one works in a single-teacher school):
-

Share and disseminate problems regarding local child
labour.

-

Get the local school authorities, for example those of
private schools interested and involved in the subject of
child labour.

-

Enlist community support and participation in activities to
improve school facilities and to combat child labour and
facilitate retention of working children in school.

-

Get teachers to explore the possibility of using the
community as a resource.

-

Through networking with various agents in a community,
get teachers to initiate follow up action to bring absentee
children into notice and make a plan for their better
retention.
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Providing information about various projects /schemes
-

Teachers must ensure that the benefits of government
projects reach the families of child labour.

The teacher could inform the parents about various government
schemes that are active and those that directly relate to them.
For example: The Government of India has an Accidental
Insurance Scheme.The Scheme entails a payment of Rs 25,000
to be given to the family of a deceased breadwinner.

Feedback Sheet
Name of the Participant: --------------------------Name of the school----------------------------Name of District: --------------------------------Do you know how many children have been mainstreamed into
your school? Yes- No- Can't sayHow many children who have been mainstreamed in your
class? --Do you think students face difficulties after mainstreaming?
Yes---No---Can't say—
Is relation level of mainstreamed children better than that of
other children? Do you think working children often drop out?
Why?
Yes-NoDo you think a teacher can make a difference in retention of
working children? Yes---No---Can't say.
After this training programme do you think you will be able to
understand problems of working children better?
Will you be able to work towards assimilation of these children
in formal school?
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Action Planning Sheet
“A step a day, keeps child labour away!”
After going back please outline briefly your plan of action to deal with
assimilation problems of mainstreamed children in four steps:

Note for Teachers:
In filling the Action Sheet the teachers must:
■

Identify and state the name of students who have been mainstreamed.

■

Write the kind of problems they face and the steps you will take to
help them.

■
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Also highlight the tentative time it would take to initiate these steps.

Resources for Teachers
●

NCLP societies and phone numbers; contact: Project
director

●

List of district wise TECs.

●

List of Lead Schools district wise .

●

List of State and District Vocational Training Centres.

●

State, district wise list of marketable trades.

●

Under the Programme of the Government of India,
Polytechnic Institutes have also been asked to provide
vocational training to child labour.

●

List of social welfare hostels district wise.

●

List of social mobilization material to be used in the
districts.

Proposed Schedule for Teachers Training
DAY I
Session I 1 hr 15 min
Registration
Formal Opening- Ice Breaking Activity
Introduction
Objective of the Training Programme Briefing about Drop
Box
Tea Break
Session II- 1 hr 30 min
Interactive Activity
Definition and Magnitude of Child Labour
Causes and Consequences of Child Labour
Lunch
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Session III- 1 hr
Case Study - Niharika's Story
Why Invest in Education?
Case study 3- Rekha's Story
Mainstreaming and its Problems
DAY II
Session I 1hr
Case study -3
C.H. Srinivas's Story Why teachers?
Tea Break
Session II- 1 hr
Assimilation Activity- Our Government!
Role of Teachers - 1, 2,3
Lunch
Session -III 1 hr 30 min
Assimilation Activity- Reaching Out
Role of Teachers -4,5
Assimilation Activity- Know Thy Neighbour
Role of Teachers 6,7,8
Tea Break
Session IV 1hr
Not Giving Up
Networking among Teachers
Feedback and Action Planning Sheet
Recap and closing remarks.
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Annexure 1.
National Legislations on Child Labour
1948: Factories Act 1948
Prohibits employment of children below 14 years in
all factories.
1951: Plantations Labour Act 1951
Prohibits the employment of children under 14 years
in plantations.
1952:

Mines Act, 1952
Prohibits employment of children below 18 years in
underground mines and children below 16 years in
open cast mines.

1958: The Merchant Shipping Act 1958
Prohibits children under 15, to be engaged to work in
any capacity in any ship, except in certain specified
cases.
1961: The Motor Transport Worker Act 1961
Prohibits the employment of children under 15 years
in any motor transport undertaking.
1961: The Apprentices Act 1961
Prohibits the apprenticeship/training of a person less
than 14 years.
1966: The Beedi and Cigar Workers (Conditions of
Employment) Act 1966
Prohibits the employment of children under 14 years
in any industrial premises manufacturing bidis or
cigars;
Prohibits persons between 14 and 18 years to work
at night between 7 pm and 6 am.
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Constitutional Provisions
India follows a pro-active policy in the matter of tackling
the problem of child labour. The Constitution of India
has adopted the following articles, which reflect the
nation's concern for children in general and child labour
in particular:
Article 24: Prohibition of employment of children in
factories etc: No child below the age of 14 years shall
be employed to work in any factory or mine or engaged
in hazardous employment.
Article 45: Provision for free and compulsory education
for Children: The State shall endeavour to provide, within
a period of ten years from the commencement of this
Constitution, for free and compulsory education for all
children until they complete the age of fourteen years.
1986: The Child Labour (Prohibition and Regulation) Act
Prohibits employment of children below 14 years of
age in hazardous occupations and processes, listed in
the schedule to the Act.
State Legislation relating to Shops and Establishments
In addition to these central laws, state laws relating to shops
and establishments prohibit employment of children below
14 years in shops and commercial establishments. (Please check
your state law on shops and establishments for full details)
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Penalties for offences relating to child labour: The Child
Labour Prohibition and Regulation Act prescribes that any
employer who contravenes the provisions relating to
employment of children is punishable by a fine of Rs.10, 000
or an imprisonment up to a period of 3 months. This provision
is applicable to all offences committed under Factories Act,
1948, Mines Act, 1952 and Plantation Labour Act, 1951 in
respect of employing children.

Right to Education Bill 2005 (Draft)
This Act puts into effect the Right to Free and Compulsory
Education to all children in the Age group of 6 to 14 years.
Highlights of the (Draft) Bill
●

●

●

●

The 86th Constitution Amendment Act added Article
21A affirming that every child between the age of 6
and 14 years has the right to free and compulsory
education. The Right to Education Bill will seek to give
effect to this Amendment.
The State shall ensure a school in every child's
neighbourhood. Every school shall conform to certain
minimum standards defined in the Bill.
Government schools shall provide free education to all
admitted children. Private schools shall admit at least
25% children from weaker sections; no fee shall be
charged from these children. Screening tests at the
time of admission and capitation fees are prohibited
for all children.
Government schools will be managed by School
Management Committees (SMC), mostly composed of
parents. Teachers will be assigned to a particular
school; there will be no transfers.

The National Commission for Elementary Education shall be
constituted to monitor all aspects of elementary education
including quality.
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Annexure 2
SUJATA'S STORY
Do you know the girl who brings her cows to graze in the
grassy field behind our school?! Her name is Sujata. Often,
from my class window I see her sitting under a tree, with her
stick digging the ground or shooing flies away. At noon, she
moves away with her three cows, to some shadier place for
lunch and a nap. I know what Sujata does because I too have
two cows at my house. Earlier when my younger sister was a
baby, mother had to look after her and I used to take the
cows for grazing.
One day my father came home early and said that some people
had come to the village asking everybody to put their sons
and daughters in school. The sarpanch too was present and
said that free books and uniforms would be given. My father
put me and my brother Gopi in school. Now, mother takes our
cows for grazing. School is difficult as there is a lot to
study, but I like the teachers and especially the games after
lunch. Sujata also lives in my village so she can also come to
our school.
●

Can Sujata's mother not take the cows for grazing?

●

I think Sujata's father did not go to the meeting where
my father was told to send us to school, so he does not
know.

●

I should tell father to speak to Sujata's father and tell
him about our school.

●

Tomorrow after lunch, during the time for games I will
ask our teacher if I can get Sujata and show her my
classroom.
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Annexure 3
Some Organisations offices working in the field
of Child Labour
1.

INDUS Project, ILO, 4C Core, 3rd Floor, India Habitat
Centre, Lodhi Road, New Delhi

2.

UNICEF, India Country Office, 73, Lodhi Estate, New
Delhi 3

3.

INDUS Project state resource cells in Uttar Pradesh,
Madhya Pradesh, Maharashtra, Tamilnadu.

4.

Office of the State Project Director, Sarva Shiksha
Abhiyan (SPD, SSA).

Annexure 4
Frequently Asked Questions
It is natural that the parents of working children have certain
questions that they would pose to a teacher. The trainer can
discuss these with possible ways in which the teacher could
respond. Given below are some the often-asked questions
and possible answers to them.
Question 1 : Why is it wrong for children to work?
Answer

: Every single child in the world, regardless
of caste, class, nationality or gender, has the
right to be healthy, to be educated and to
have time for rest and leisure. If work
prevents a child from enjoying any of these
rights then it is wrong.

Question 2 : We do not even have food to eat at home,
please tell us that in such a situation should
we ask our children to work or send them to
study?
Answer

: You could not study and be educated as a
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result of which are in this unfortunate state.
But you have it within your power to make
some sacrifice to make the future of your
children better. Only if children study can
they improve their life. So all adults should
work and every child must go to school.
Question 3 : We want to send her to school, but what to
do, she dosen't want to go?
Answer

: First ask your little girl why she does not
want to go. If there is a problem with the
school then we will try to solve it together,
if she doesn't want to go for no particular
reason, you must explain to her and convince
her. Giving in to all the whims and desires
of children is also not right.

Question 4 : What good is studying? We have to marry
our daughter.
Answer

: If you educate your daughter, you can
improve the quality of life of two
generations! By studying your daughter will
be educated and can get a job and have her
own income. She will in turn be able to
educate her children.

Question 5 : What's the point of studying? One is still
jobless. Its better to work and get some
money home.
Answer

: Please remember it is only the educated who
get the better jobs. Again, the educated
have every opportunity of accessing jobs
which the uneducated can’t. Also, if you are
not educated whatever is earned by hard
work can be lost or taken away. You can be
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cheated and exploited by educated people,
For this reason education is important.
Question 6 : What will my child achieve after studying
for two years in a transitional or bridge
school?
Answer

: After studying for two years your child
will enter the next class in a formal school
to continue education there. Once they are
over 14, if they do not wish to continue with
their education, the children can be
imparted vocational skills with the help of
which they can earn a living. For learning
any vocational skill it is important to be
educated.

Question 7 : Is it important that a girl learn household
work?
Answer

: Education and learning household work are
not in conflict with each other. An educated
girl will be able to learn household work
faster. In fact, by learning some skills at
school a girl can even earn something along
with studying.

Question 8 : Is there a law against child labour?
Answer

: Yes, there is a law in India, called the Child
Labour Regulation and Prohibition Act
(1986). This says that children below 14
years should not be employed in hazardous
occupations or industries that are given in
the schedule of the Act. The problem is that
employers find it profitable to employ
children, since they can pay them less and
exploit them easily. So they violate these
laws.
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Basic Rights of a Child
In 1989, world leaders decided that children needed a special
convention just for them because people under 18 years
often need special care and protection that adults do
not. The leaders also wanted to make sure that the
world recognized that children have human rights
too.
From this emerged the Convention on the Rights
of the Child. The core principles of the
Convention are non-discrimination; devotion to
the best interests of the child; the right to
life, survival and development; and respect for
the views of the child. The Convention protects
children's rights by setting standards in health
care; education; and legal, civil and social services.
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Children
And a woman who held a babe against her bosom said,
‘Speak to us of children’.
And he said:
Your children are not your children.
They are the sons and daughters of Life’s longing for itself.
They come through you but not from you.
And though they are with you, yet they belong not to you.
You may give them your love but not your thoughts.
For they have their own thoughts.
You may house their bodies but not their souls.
For they have their own thoughts.
You may house their bodies but not their souls,
For their souls dwell in the house of tomorrow,
which you cannot visit, not even in your dreams.
You may strive to be like them, but seek not to make them like you.
For life goes not backward nor tarries with yesterday.
You are the bows from which your children as
living arrows are sent forth.
The archer sees the mark upon the path of the infinite, and He bends
you with His might that his arrows may go swift and far.
Let your bending in the archer’s hand be for gladness;
For even as he loves the arrow that flies,
so He loves also the bow that is stable.
A poem by Khalil Gibran
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