











Yunnan Schoolgrils
newspapers - these rural
ethnic-minority
schoolgirls (at another
school) in Yunnan
Province take part in an
awareness raising exercise
about the realities of
human trafficking as part
of a holistic curriculum
that empowers girls.

® (5 educators received training on SCREAM methodology, anti-trafficking
lessons and techniques; copies of SCREAM modules were translated into
Chinese and distributed to education points; instructional handbooks on
six topics (trafficking, vocational training, life skills, gender equity, law and

rights, working conditions) were produced.

® 25 partners attended a replication meeting to share experiences and take
the project to other counties.

® A documentary was produced on positive lessons of the Spring Bud
programme and distributed to 129 counties in Yunnan province.

Anecdotal evidence and small independent studies have indicated that the
trafficking of girls has decreased and girls’ ability to protect themselves has
increased.

The education assistance helped increase confidence, assertiveness and self-
reliance among the girls and helped them focus on their own education. They
have been encouraged to return to their villages and promote awareness on the
importance of education and the dangers of trafficking as well as on HIV
prevention. The vocational and hospitality trainings allowed the girls, who
spoke their own dialects, to better communicate with Mandarin-speaking
people. The public health and life skills trainings gave them tools to handle
their changing environment.



Explained one teacher, “Change is clearly visible in the girls. They are no

longer willing to do small menial jobs; they have more skills, and when they go
looking for a job, they are looking for jobs that can make use of their skills.”

Teaching quality has improved to better meet the practical needs of girls.
Teacher training has been undertaken to encourage more participatory
approaches to learning, Teaching content has also been adjusted according to
the practical needs of the labour market, and children have been involved in
defining teaching content. CD-ROMs demonstrating a variety of participatory
teaching methods have been produced and distributed to teachers. Teachers are
now using more innovative and participatory teaching methods, resulting in
both teachers and students enjoying the school experience more. Student
attitudes have shifted from “I have to go to school” to “I want to go to
school.”

Better information sharing among teachers and their students has led to the
development of an early-warning system for identifying children vulnerable to
dropping-out, which allows for prompt action on the issues that might cause
them to leave.

The interactive teaching methods were passed on to other teachers not in the
project and enlivened many teachers’ approach to their jobs. Noted one: “We
teachers have created an internal support structure to answer any questions we
have and to share good strategies. I will continue to use these methods because
they are more effective than the traditional ones. I will also use the techniques
for other subjects because they make the message more impacting.”

Through the Spring Bud programme, the communication between schools and
communities, schools and families and parents and children was enhanced.
Communities have cooperated with schools to establish a Drop-out Report
System. Schools have signed an “agreement letter” with parents to ensure their
children’s enrolment and completion of three years of middle school
education.

School enrolments have increased due to the SCREAM methods, word-of-
mouth excitement generated by the Spring Bud programme and the trainings
and presentations made by the girl recipients.

Community awareness on the risks of migration and trafficking as well as
gender issues has increased. This achievement included the plays and skits
performed by girls participating in the programme. Community members have
become more active in protecting girls and young women, including investing
more in their education.



Combined with these community-based efforts, the project has advocated with
local government to make education a higher priority, in particular through
increased spending and better management of local schools, controlling the
cost of schooling to reduce the burden on parents as well as the development
of funds for the education of students from poor backgrounds. The local
government is more proactively managing schools with the “leading groups”,
which provide a mechanism for communication, information sharing and
collaboration.

Adults who participated in the trainings have reported increases in per capita
income.

The Education Bureaus and Women’s Federations forged strong relationships
in each country, which has resulted in increased funding for trainings on topics
related to trafficking and gender equity. The Women’s Federations have gained
access to many more communities, which means more women have learned of
resources and vocational trainings available to them through the Federation.

ONGOING CHALLENGES:

® To ensure sustainability, the project focused on building up the
institutional capacity of both the education and other government
bureaus by writing policy briefs and papers to be integrated into the
curricula at the provincial level. But a system is needed to provide
continuous training and updating of the curriculum. Without updates, the
project is expected to grow stagnant and the SCREAM skills to become

rusty.

LESSONS LEARNED:

® Having a holistic approach allowed for flexibility within the programme to
address different challenges of different communities. One county, for
example, suffered exceptionally from poverty and thus the opportunity
cost of girls’ education was more of an issue than in another county
where there was more economic development and thus other reasons for
girls dropping out of school, such as the quality of teaching,

® To increase the number of girls being enrolled and staying in schools, the
project worked intensively with their families. Persuasion, combined with
direct financial assistance (covering transportation, lodging and other
costs) provided the motivation for parents to allow and — unusually — to
actively encourage their girls to complete the three years of lower
secondary school.






